-A group of 2-J3 male students in a freshman caemIstry class participated !_n thls r°: -asearch, which investigated the relationship between perik,rmance attributions and expectations and performance on a subsequent task. College students attributed their success or failure on two chemistry tests to ability, effort, luck, cr task difficulty, and indicated how well they expected to perform on a subsequent test. Among students who succeeded on the tests, expected and actual performance on the next test were positively related to ability attributions and negatively related to luck attributions. Among students who experienced failure, expected performance was negatively related to ability attributions and positively related to effort attributions. This suggests that failure can be a learning experience only when one feels that the behavior can be changed. Implications for job performance suggested that feedback may help the employee.
In a recent treatment of career development, Hen (1976) has proposed that goal attainment on a job can lead to feelings of psychological success which, in turn, raises self-esteem.
Increments in self-esteem are presumed to lead to "...additional goal-directed behavior in that task area, often with an increased level of aspiration" (Hall, 1976, p. 125 ).
The linkage of goal attainment to psychological success to self-esteem to higher aspirations seems to reflect an assumption that success breeds success. If organizations can simulate task success for its employees, high aspirations and fui:ther success may follow.
Whether success always breeds success is an interesting empirical question. Recent research suggests that people attribute their success or failure experiences to different causes, and these causal attributions may affect a person's orientation toward success or failure in the future. Attribution research (Frieze, 1973; Rosenbaum, 1972; Weiner, Frieze, Kukla, Reed, Rest and Rosenbaum, 1971) has found that people tend to attribute their success or failure on a task to one or more of the following four causes: ability, effort, task difficulty, and luck. Weiner et al. (1971) There are several characteristics of the present study that..
should be noted. First, unlike most of the previous work in attribution theory, the tasks involved in the present study (test-taking in college) are real, ongoing life activities.
Although there are certainly differences between test-taking and job performance, there are important similarities as well.
First, both activities have a strong evaluative component to them.
Second, test grades and performance appraisals frequently have a quantitative basis to them with some reference to a "passing" or minimally-acceptible rating. Finally, both performance areas are likely to be of substantial significance to the persons involved.
A second feature of the present study was that the definition of task success and failure was not based on an arbitrary standard or an experimental manipulation but rather on the participants' own criterion of success. Finally, performance and attributions. were assessed on two subsequent tests taken foil:
weeks apart. This permitted a determination of whether attributions have similar effects es experience in a particular achievement situation increases over time. Those students whose performance on the test was lower than their previously-stated minimum standard were instructed to describe why their performance was "not a success" by responding to six pairs of failure attributions (e.g., I was unlucky..OR..
I didn't try hard). In addition to obtaining individual attribution scores je.g., luck), scores on the stable dimension were generated by summing students' scoreL_ on 'the ability and task difficulty factors.
After students completed the relevant set of attribution 
